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1. Definition 
 
Current thinking about learning acknowledges that learners must ultimately be 
responsible for their learning since no one else can do it for them.  Thus assessment 
for learning must involve pupils, so as to provide them with information about how well 
they are doing and guide their subsequent efforts.  Much of this information will 
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come as feedback from the teacher. (Assessment for Learning: Beyond the Black 
Box) 
 
This feedback is often through marking and verbal intervention to learners by the 
teacher.  This policy sets out the strategies that teachers at Leonard Stanley 
Primary School will use in the assessment for learning process. 
 
 
2. Rationale 
 
There are different types of assessment for learning, each serves a different and 
distinct purpose and each has its place. 
 
Assessment is a continuous process in the classroom, it is rooted in self-referencing; 
a pupil needs to know where s/he is and understand not only where s/he wants to be 
but also how to “fill the gap”.  This involves both the teacher and the pupil in a 
process of continual reflection and review about progress.   
 

o   When teachers and peers provide quality feedback, pupils are 
empowered to take the appropriate action. 

o   Teachers adjust their plans in response to formative assessment. 
 
 
Types of Assessment 
 
At Leonard Stanley Primary School we seek to inform pupils and parents of the 
progress that children are making.  Summative assessment is carried out at the end 
of a unit of work or year or key stage in order to make judgements about pupils’ 
performance in relation to national standards.  The data collected from such 
assessments is valuable to teachers and for management purposes.  The optional QCA 
tests for years 3, 4 and 5 also provide summative assessment information for the 
school to use to monitor its performance. 
 
 
 
3. Responsibilities 
 
The governing body is committed to the importance of effective assessment for 
learning.  It is the responsibility of the Headteacher, supported by senior staff to 
ensure the implementation of this policy and guidance.  Teachers are required to: 
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o   Provide feedback (written ,when appropriate, and oral) to children to 
encourage dialogue and develop the self-assessment skills of learners.   

o   Expectations should be shared with learners as learning objectives 
(often these will be linked to the criteria in the National Curriculum or 
Primary Strategies and may require translation).  These expectations will 
be reflected in the feedback teachers give. 

 
 
4. Characteristics of Assessment for Learning 
 
Recent research shows that effective assessment for learning is a key factor in 
raising pupils’ standards of achievement.  At Leonard Stanley Primary School we aim 
to ensure that teachers 

o   embed this policy in the teaching and learning process; 
o   share learning goals with pupils; 
o   help pupils to know and to recognise the success criteria to aim for; 
o   provide feedback which leads pupils to identify what they should do next to 

improve; 
o   have a commitment that every pupil can improve; 
o   involve both teachers and pupils reviewing and reflecting on pupils’ performance 

and progress; 
o   involve pupils in being able to assess themselves and or their peers through 

learning partners. 
o   adjust teaching to take account of the results of assessment. 

 
This will be done by 
 

o   observing pupils – this includes listening to how they describe their work and 
their reasoning; 

o   questioning, using open questions, phrased to invite pupils to explore their ideas 
and reasoning; 

o   setting tasks in a way which requires pupils to use certain skills or apply ideas; 
o   asking pupils to communicate their thinking through drawings, artefacts, 

actions, role play, concept mapping, as well as writing; 
o   discussing words and how they are being used. 

 
 
Classroom Practice 
 
At Leonard Stanley Primary School, assessment for learning will take place using the 
following strategies: 
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1.   By sharing the learning objective 
2.   Developing and sharing the success criteria 
3.   Using rich questioning 
4.   Using self assessment and peer assessment 
5.   By providing effective feedback and marking 

 
These strategies will be carried out by following the statements below: 
 
1. Sharing the Learning Objective 
 
The Learning Objective (TBAT–To be able to) is what teachers hope children will 
know, understand or be able to do by the end of the lesson or set of lessons. 
 
Teachers will: 

o   Display the Learning Objective (TBAT) at the start of every lesson, clarifying 
into child friendly language where appropriate to create a matched task that 
will fulfil the learning objective. 

o   Share the learning objective to enable the child to know the purpose of the 
activity, thus transferring much of the responsibility for the learning from the 
teacher to the child. 

 
2. Develop and Share Success Criteria 
 
To encourage children to take responsibility for their learning, 
 
Teachers will: 

o   explain and generate the success criteria (key learning points or WILF – What 
I’m Looking For)) for the task in hand 

o   ensure the children have interpreted the expectations so they can apply them 
as they are working, thus making their own judgements against the criteria 
before any teacher assessment takes place. 

o   Describe what they are looking for in the lesson so that pupils know the 
standards they are aiming for and have key areas of focus when carrying out 
the task thus enabling them to begin the process of self-evaluation. 

 
3. Develop Rich Questioning 
 
Teachers will develop rich questioning skills within the children by: 

o   Providing a high proportion of open questions 
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o   Providing time for pupils to think about and discuss their responses to 
questions 

o   Providing supplementary questions to extend understanding 
o   Providing questions that encourage pupils to reflect on their thinking 
o   Providing opportunities for pupils to generate questions. 

 
Children will be given the opportunity to explain, clarify and discuss their ideas and to 
question and support their peers in all areas of the curriculum.  
 
4. Other Talk 
 
Children will be given opportunities to explain, clarify and discuss their ideas and to 
question and support their peers in all areas of the curriculum. 
 
4. Self and Peer Assessment 
 
There will be a variety of self and peer assessment.  
 
If pupils are to learn they need to: 

-   understand the criteria or standards that will be used to assess their 
work (through teachers sharing learning objectives and criteria for 
success) 

-   identify any gaps between their actual and optimal performance, 
-   work out why these gaps occur 
-   identify the strategies and implications for future action that they 

might use to close the gaps. 
-   Reflect on their own work 
-   Be supported to admit problems without risk to self-esteem 
-   Be given time to work out problems 

 
To enable children to do this the interchange between teacher and child is crucial to 
the child’s understanding of what needs to be done next.  However, peers can often 
take on this role and by acting as a critical friend to a fellow pupil s/he will almost 
inevitably enhance their own understanding as well. 
 
 
 
5. Effective Feedback and Marking 
 
Feedback is: 
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o   any information that is provided to the performer of any action, about that 
performance; 

o   is more effective if it focuses on the task, is given regularly and while still 
relevant. 

o   Is most effective when it confirms the pupils are on the right track, gives 
details of why answers are correct or a mistake and stimulates correction of 
errors or improvement of a piece of work. 

o   Is effective when suggestions for improvement act as “scaffolding” i.e. pupils 
should be given as much help as they need to use their knowledge.  They should 
not be given the complete solutions as soon as they get stuck so that they must 
think things through for themselves. 

o   Quality dialogue – research indicates that oral feedback is more effective than 
written feedback. 

 
Marking has the potential to be the most powerful, manageable and useful ongoing 
diagnostic record of achievement.  It should be for children to guide their future 
learning.  However we acknowledge that distance marking is ineffective unless time is 
given for sharing this with the child.  Marking can: 
 

o   Track National Curriculum learning objectives on a day-to-day basis with notes 
made on the short-term plan to feed into further planning; 

o   Be an effective way of providing feedback to children about their progress. 
 
Therefore written marking has essentially two functions: 

o   To provide an assessment record 
o   To provide feedback to the child 
 

Feedback, including marking feedback will be done for groups of children rather than 
the whole class for every lesson.  
 

o   It will be focussed on the learning objective of the lesson. 
o   It will give evaluative comments/targets/reminders/questions which indicate 

how to make improvements. 
o   Oral feedback will be provided during lessons and in plenary sessions, 

individually or collectively. 
o   Children will be given opportunities to act on the feedback in written marking 

to improve their work. 
 
After assessment of learning teachers will review short term planning for the next 
lesson in light of what the children, know, understand and can do after the initial 
lesson. 
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More detailed information regarding feedback and marking is given in the separate 
Marking Policy  
 
 
Classroom Guidance 
 
The assessment for learning policy will be put into practice by following the guidance 
below. 
 
Structuring the lessons 
 

o   Focus, then 
o   Learning Objective (TBATand WILF), then 
o   Task, then 
o   Success criteria (WILF) then 
o   Feedback 
o   Plenary  
o   Marking if required 

 
Focus 
 
The focus of today’s lesson is ……… 
It follows on from/ is linked to/ connects to our previous work on …… 
It is important to learn this because …… 
The reason we are doing this is because ….. (possible link to the school world or wider 
world) 
 
Learning objective (TBAT) and (WILF) 
 
By the end of today’s lesson you will all 

-   know that….. 
-   understand that/ how …. 
-   Know how to work out …. 
-   Know what strategies to use for …. 
-   Be able to…… 

We are aiming to be able to…. 
We are aiming to get better at …… 
 
Task 
 



 

  9 

What you will be doing for your activity/ies today is…… (describe task) 
By doing that task you will come to know how to/ you will know more facts about…(use 
words like know, understand, know how to work out, know what strategies to use). 
 
Success Criteria (WILF) 
 
The key learning points are…. 
What I’m looking for is ….. (refer to learning objective) 
What I will see is…. 
You will need to know that/learn/think/use……. Skill in order to achieve the learning 
objective. 
 
IDS. Head Teacher 
 


